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Teacher performance is influenced by leadership, motivation, and 

other factors that affect the quality of learning, student achievement, 

and teachers' professional development. This study aims to explain 

the influence of leadership and motivation on teacher performance 

and their combined impact at SMP Taruna Harapan Bangsa Cigelam. 

The research employed a quantitative correlational method, with data 

collected using a questionnaire based on a Likert scale. Data were 

processed using validity and reliability tests, classical assumption 

tests, and both t-test and F-test analyses. The results showed that the 

principal's leadership style and work motivation significantly 

influenced teacher performance. The significance values for each 

variable were below 0.05, with positive Beta values (0.507 and 

0.453), indicating a positive relationship. The overall regression 

model was significant, and the R Square value of 0.660 indicated that 

the two variables contributed 66% to teacher performance. 

Conclusion: An effective leadership style and high work motivation 

significantly improve teacher performance, although the incentive 

system indicator did not show a significant effect. 
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A. INTRODUCTION  

Teachers are crucial in improving learning and student achievement (Zhou et al., 2023). 

Teacher performance is enhanced by work results and work tasks influenced by teachers' attitudes 

and work environment (Citriadin et al., 2019). Since teacher performance significantly impacts 
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teacher competence (Kanya et al., 2021), educator performance evaluation identifies strengths 

and weaknesses in their competencies (Ghosh et al., 2025). In Taiwan, teacher performance is 

developed to improve the quality of education, focusing on professional standards and appropriate 

evaluation mechanisms (Wu et al., 2018). Teacher performance development programs positively 

impact teacher performance and student achievement (Dacholfany et al., 2024). 

Teacher performance is influenced by self-efficacy, instructional leadership, teaching 

autonomy, school resources, workload, principal leadership, emotional intelligence, supervision, 

school culture, and work motivation (Jiang et al., 2025; Paramartha et al., 2023). Academic 

supervision, managerial competence, and teacher empowerment affect performance and 

commitment, with empowerment being the dominant factor, along with the importance of 

emotional training for principals from disadvantaged groups (Muttaqin et al., 2023; Van Der 

Vyver, 2016; Tzeni et al., 2019). Sustainable leadership, e-leadership, and adaptive leadership 

styles positively impact teacher performance, while transactional and bureaucratic styles have a 

negative impact, requiring effective conflict management (Srisean et al., 2017; Indra et al., 2022; 

Hardianto et al., 2023). 

Leadership style is an important factor influencing teacher job satisfaction, and studies show 

that transformational leadership style significantly enhances teacher job satisfaction compared to 

other styles (Ma’ruf et al., 2020). As school principals are perceived as transformational leaders, 

performance can improve, particularly among highly qualified teachers, so policies should 

support low-achieving and disadvantaged schools (Even & BenDavid-Hadar, 2025). There is a 

positive correlation between the transformational leadership style of school principals and school 

culture, which influences collaboration, shared goals, and professional development, with more 

control being influenced by sharing responsibilities with teachers (Tran, 2025; Urick, 2016). 

This study reveals that motivation significantly affects teacher performance in private 

schools in Mirpurkhas, Pakistan, although work motivation does not act as a moderator in 

improving teacher performance (Kumari & Kumar, 2023; Rachmadi et al., 2024). Furthermore, 

teacher motivation is also influenced by professional training and a supportive work environment 

in Lebanon (Kontar et al., 2025). Research shows that teacher motivation is influenced by 

curricular factors, social relationships, and logistics; competence and autonomy enhance teachers' 

enthusiasm for continuous development (Daniels, 2017). Another study identifies student factors 

such as profile, behavior, engagement, and feedback as determinants of teacher motivation, 

particularly in supporting autonomy-based teaching (Liu et al., 2024). 

Based on the explanation above, this study aims to analyze the influence of the principal's 

leadership style on teacher performance, assess the contribution of work motivation to 

performance improvement, and understand the combined influence of both at SMP Taruna 

Harapan Bangsa Cigelam. The expected impact of this research is to provide input to school 

principals in selecting and applying the right leadership style, encourage strategic management of 

teacher motivation, and serve as a foundation for school policy decisions in improving human 

resource management and the quality of learning. The results indicate that the principal's 

leadership style significantly influences teacher performance, particularly participatory, 

supportive, and visionary styles. Teacher work motivation, intrinsic, such as inner satisfaction, 

and extrinsic, such as incentives, also positively impacts performance. 
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B. RESEARCH METHODS  

The research was conducted using a quantitative correlational method. Data collection was 

carried out by distributing questionnaires to 16 respondents, with a total population of 16, 

consisting of 15 teachers and 1 school principal. The sampling technique used was random 

sampling with a total population sample because the population members are fewer than 100. 

Data processing involved validity and reliability tests to assess the accuracy of the data, classical 

assumption tests (normality, linearity, and multicollinearity) to test the data's feasibility, and 

hypothesis testing using t-tests and F-tests to examine the effect of the principal's leadership style 

and work motivation on teacher performance at SMP Taruna Harapan Bangsa Cigelam. All data 

processing was conducted using SPSS for Mac version 26. A five-point Likert scale was used in 

this study to measure the respondents' attitudes or responses to the given statements, as follows: 

(1) Strongly Disagree, (2) Disagree, (3) Neutral, (4) Agree, and (5) Strongly Agree.  

Table 1. Research Questionnaire 

Variable Indicator Questions 

Principal's 

Leadership 

Style (Variabel 

X1) (Saleem et 

al., 2020) 

Directive 

Leadership 

Style 

The principal gives clear instructions to complete teacher tasks. 

The principal provides clear directions to complete teacher tasks. 

Direct leadership from the principal affects teacher work productivity. 

Guidance from the principal increases teacher work motivation. 

Teachers feel comfortable when working with clear instructions. 
Participative 

Leadership 

Style 

The principal involves teachers in decision-making. 

The principal listens to teachers' opinions. 

Teachers feel ownership of their work because they are involved in decisions 

made by the principal. 

Participation in decision-making increases teacher job satisfaction. 

Teachers are more motivated when involved in decision planning. 
Supportive 

Leadership 

Style 

Teachers receive emotional support from the principal. 

The principal cares about teachers' well-being. 

The principal's support helps teachers cope with work pressures. 

The principal's support increases teachers' work enthusiasm. 

The work environment shows care and empathy. 
Achievement-

Oriented 

Leadership 

The principal sets challenging and realistic work targets. 

Teachers are encouraged to meet high work standards. 

Teachers feel motivated when their work achievements are recognized. 

The principal provides feedback on teachers' work successes. 

Achievement-oriented work targets make teachers more competitive. 
Work 

Motivation 

(X2) (Ozalina 

et al., 2024) 

Balanced 

Incentive 

Systems 

The incentive system includes material rewards and personal development. 

Non-financial incentives effectively increase the motivation of the 

principal/teachers. 

The reward system from the school feels balanced. 

The school provides career opportunities for the principal/teachers. 

Incentives align with the work achievements of the principal/teachers. 
Supportive 

Work 

Environment 

The work environment supports the work-life balance of the principal/teachers. 

The principal/teachers are given autonomy in completing tasks. 

The principal/teachers' work provides a sense of meaning and purpose. 

Social relationships at work are very good. 

The school provides space for personal development for the principal/teachers. 
Customized 

Strategies 
The school provides incentives according to individual needs. 

Motivation enhancement strategies are tailored to the characteristics of the 

principal/teachers. 

The school provides support according to the goals of the principal/teachers. 

The principal/teachers are given choices on how to receive rewards. 

Motivation from the school can specifically improve the performance of the 

principal/teachers. 
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Teacher 

Performance 

(Y) (Law No. 

14 of 2005) 

Pedagogical 

Competence 
Teachers are able to design lessons according to students' characteristics. 

Teachers understand learning theory and its application. 

Teachers evaluate the effectiveness of the learning process. 

Teachers use various approaches in teaching. 

Teachers are able to manage the class effectively. 
Professional 

Competence 
Teachers master the subject matter thoroughly. 

Teachers follow the latest developments in knowledge. 

Teachers are able to integrate knowledge with practice. 

Teachers continuously develop their skills. 

Teachers are creative in delivering teaching materials. 
Social 

Competence 
Teachers establish good communication with students and colleagues. 

Teachers can adapt to the work environment. 

Teachers are able to work well in teams. 

Teachers show empathy toward students and colleagues. 

Teachers maintain positive professional relationships. 
Personality 

Competence 
Teachers demonstrate integrity and serve as role models. 

Teachers maintain professional ethics as educators. 

Teachers are able to control their emotions in difficult situations. 

Teachers are responsible for their tasks. 

Teachers serve as role models for students. 

 

Research Hypotheses: 

H1: There is an influence of the principal's leadership style on teacher performance at SMP 

Taruna Harapan Bangsa Cigelam. 

H2: There is an influence of work motivation on teacher performance at SMP Taruna Harapan 

Bangsa Cigelam. 

H3: There is a combined influence of the principal's leadership style and work motivation on 

teacher performance at SMP Taruna Harapan Bangsa Cigelam. 

C. RESULTS AND DISCUSSION 

1. Statistic Deskriptif  

Tabel 2. Descriptive Statistics 

No Variable N Mean Std. Deviation Variance 

1 Principal's Leadership Style 16 36.38 4.272 18.250 

2 Work Motivation 16 36.38 4.410 19.450 

3 Teacher Performance 16 38.25 3.568 12.733 

Subvariables of Leadership Style 

4 Directive Leadership Style 16 38.12 4.288 18.383 

5 Participative Leadership Style 16 38.50 5.441 29.600 

6 Supportive Leadership Style 16 34.13 5.632 31.717 

7 Achievement-Oriented Leadership 16 34.12 4.759 22.650 

Subvariables of Work Motivation 

8 Balanced Incentive Systems 16 33.00 3.266 10.667 

9 Supportive Work Environment 16 36.13 3.384 11.450 

10 Customized Strategies 16 40.00 7.797 60.800 

Subvariables of Teacher Performance 

11 Pedagogical Competence 16 37.38 3.981 15.850 

12 Professional Competence 16 42.25 5.791 33.533 

13 Social Competence 16 36.00 4.442 19.733 

14 Personality Competence 16 36.25 3.924 15.400 

 

Based on Table 2, this study involved 16 respondents with a focus on analyzing three 

main variables: the principal's leadership style, work motivation, and teacher performance 

along with their subvariables. The descriptive analysis results showed that the principal’s 
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leadership style had an average score of 36.38 with a standard deviation of 4.272. This 

indicates that teachers’ perceptions of the principal's leadership style are relatively high and 

consistent among respondents. The democratic and transformational leadership styles 

contribute to high learning performance, but principals at low-achieving schools tend to be 

permissive. Therefore, it is recommended that they be more assertive when dealing with 

disruptive student behavior (Makgato & Mudzanani, 2019). The democratic leadership style 

is perceived as more dominant and positively affects teachers' work motivation compared to 

the authoritarian leadership style (Mittu & Tenzin, 2018). 

The subvariables of leadership style show variations in the approaches implemented by 

the principal in leading. Directive Leadership Style averages 38.12, indicating the dominance 

of an approach focused on directing teachers and implementing school policies. Participative 

Leadership Style recorded the highest average of 38.50, showing the principal's tendency to 

involve teachers in decision-making, creating a more participative work atmosphere. 

Supportive Leadership Style has an average of 34.13 with a high standard deviation of 5.632, 

indicating differences in perceptions of the support provided by the principal. Meanwhile, 

Achievement-Oriented Leadership Style recorded an average of 34.12, showing a relatively 

weak push toward achieving consistent work results. 

Work Motivation also has the same average of 36.38, with a standard deviation of 4.410, 

meaning that the teachers' work motivation is pretty good and relatively balanced with their 

perception of the principal’s leadership style. Other studies show a significant relationship 

between organizational culture, achievement motivation, job satisfaction, and teacher 

performance, emphasizing the importance of a supportive work environment for educational 

success (Matin et al., 2024). The subvariables of work motivation show differences in 

teachers’ perceptions of various factors influencing their motivation. The Balanced Incentive 

System has the lowest average score of 33.00, indicating that the incentive system at the school 

needs improvement to be more balanced and encourage teachers' work enthusiasm. 

Meanwhile, a Supportive Work Environment scored an average of 36.13, indicating that the 

work environment is generally perceived as supportive and conducive to enhancing work 

motivation. The highest average score was for the Tailored Strategy subvariable, at 40.00, 

with the most significant standard deviation of 7.797, showing variation in the application of 

motivational strategies. 

Meanwhile, teacher performance recorded the highest average score of 38.25 with a 

standard deviation 3.568. This finding indicates that, in general, teacher performance is in the 

high category and shows good stability among respondents. The subvariables of teacher 

performance indicate that Professional Competence has the highest average score of 42.25, 

with a standard deviation 5.791. This suggests that teachers feel highly competent 

professionally, although there is variation in assessments among respondents. Meanwhile, the 

other three subvariables, Pedagogical Competence, Social Competence, and Personality 

Competence, have average scores ranging from 36.00 to 37.38. This range shows that teachers' 

pedagogical, social, and personal performance is rated quite well and remains relatively stable, 

though not as high as professional competence. 
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2. Validity and Reliability of Data 

Table 3. Validity and Reliability of Data 

Variable N 
Korelasi 

Pearson 

Signifikansi 

(Sig. 2-tailed) 
Validity 

Reliability 

(Cronbach's 

Alpha) 

Principal's Leadership Style 

with Teacher Performance 
16 0.702 0.002 

Valid (strong 

positive) 

0.807 
Work Motivation with 

Teacher Performance 
16 0.671 0.004 

Valid (strong 

positive) 

Principal's Leadership Style 

with Work Motivation 
16 0.431 0.096 

Valid (moderate 

positive) 

Based on Table 3, the validity test aims to measure how well the measurement instrument 

(questionnaire) can measure the variables it is intended to measure. The relationship between 

the principal's leadership style (X1) and teacher performance (Y) shows a Pearson correlation 

of 0.702 with a significance of 0.002, indicating a significant relationship at the 1% level. 

Similarly, the relationship between work motivation (X2) and teacher performance (Y) shows 

a Pearson correlation of 0.671 and significance of 0.004. However, the relationship between 

X1 and X2 shows a correlation of 0.431 with a significance of 0.096, which is insignificant. 

In conclusion, X1 and X2 are valid predictors of Y. 

Data reliability refers to the consistency and dependability of the results produced by the 

measurement instrument. In this case, the statistic used is Cronbach's Alpha, which measures 

the internal consistency of the instrument, i.e., how well the items in the questionnaire are 

related and measure the same concept. The Cronbach's Alpha value obtained is 0.807, 

indicating good internal consistency. Generally, values between 0.7 and 0.9 are considered 

reliable. Therefore, a value of 0.807 indicates that this measurement instrument is reliable in 

measuring the intended variables. 

3. Data Normality 

Tabel 4. Tests of Normality 

 Shapiro-Wilk 

df Sig. Statistic 

Principal's Leadership Style 16 .558 .954 

Work Motivation 16 .402 .944 

Teacher Performance 16 .275 .933 

 

Based on Table 4, the results of the Tests of Normality using the Shapiro-Wilk test show 

that the significance (Sig.) values for each variable Principal's Leadership Style (0.558), Work 

Motivation (0.402), and Teacher Performance (0.275) are all greater than 0.05. The Shapiro-

Wilk test is used to assess whether the data follows a normal distribution, with the criterion 

being that if the significance value is greater than 0.05, the data is considered normally 

distributed. Based on these results, it can be concluded that all three variables in this study are 

normally distributed, thus meeting the normality assumption and can be further analyzed using 

parametric statistical techniques such as Pearson correlation or linear regression. 
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4. Data Linearity 

Tabel 5. ANOVA Table 

   Sum of 

Squares 
df 

Mean 

Square 
F Sig. 

Teacher Performance 

* Principal's 

Leadership Style 

Between 

Groups 

     (Combined) 130.500 9 14.500 1.438 .339 

    Linearity 94.101 1 94.101 9.332 .022 

    Deviation from Linearity 36.399 8 4.550 .451 .853 

Within 

Groups 

 
60.500 6 10.083   

Total  191.000 15    

Based on Table 5, the ANOVA output for testing the linearity of the relationship between 

Teacher Performance and Principal's Leadership Style shows that the significance value for 

Linearity is 0.022, indicating a significant linear relationship between the two variables 

because this value is less than 0.05. Meanwhile, the significance value for Deviation from 

Linearity is 0.853, meaning that the deviation from linearity is insignificant since the value is 

much greater than 0.05. Therefore, it can be concluded that the relationship between teacher 

performance and principal leadership style is linear, thus meeting the linearity assumption. 

Further analysis can be performed using linear statistical methods such as linear regression. 

5. Multicollinearity of Data 

Tabel 6. Coefficientsa 

Model Collinearity Statistics Tolerance VIF 

1 Principal's Leadership Style .814 1.228 
 Work Motivation .814 1.228 

a Dependent Variable: Teacher Performance    

Based on the Coefficients output showing the multicollinearity test, the Tolerance value 

is 0.814 and the Variance Inflation Factor (VIF) is 1.228 for both independent variables: 

Principal's Leadership Style and Work Motivation. In the multicollinearity test, the criterion 

is that if the Tolerance value is greater than 0.1 and the VIF value is less than 10, it can be 

concluded that no multicollinearity exists between the independent variables in the regression 

model. Since both variables meet these criteria, it can be concluded that the regression model 

is free from multicollinearity issues, meaning that the relationship between the independent 

variables does not excessively influence each other, and the regression analysis can proceed 

with valid results. 

6. Hypothesis Test 1: The Effect of Principal's Leadership Style on Teacher Performance 

at SMP Taruna Harapan Bangsa Cigelam 

 

Table 7. Coefficientsᵃ (t-test Results) 

Model  

Unstandardized Coefficients Standardized Coefficients 

(Beta) t Sig. B Std. Error 

1 (Constant) 9.518 5.748 — 1.656 .122 
 Principal's Leadership Style 0.423 0.150 0.507 2.827 .014 
 Work Motivation 0.367 0.145 0.453 2.528 .025 

ᵃ Dependent Variable: Teacher Performance 
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Based on Table 7, the Sig. value of 0.014, which is smaller than 0.05, indicates that 

Principal's Leadership Style has a significant effect on Teacher Performance. As Principal's 

Leadership Style increases, Teacher Performance also increases. The positive Beta value of 

0.507 indicates a strong positive relationship between the two variables. High-performing 

school leadership is collaborative, combining relationship-oriented, participative, 

transactional, and transformational styles, with transformational leadership being the most 

dominant in fostering teacher professionalism (Faridah et al., 2022). Furthermore, conflicts in 

schools often arise from interpersonal and organizational sources, and both transformational 

and transactional leadership styles have proven effective in conflict resolution (Chandolia & 

Anastasiou, 2020). Effect of Principal's Leadership Style Indicators: 

Table 8. t-test for Principal's Leadership Style Indicators 

Indikator Variabel Uji t Sig R Square 

Directive Leadership Style 2.615 .020 .328 

Participative Leadership Style 3.050 .009 .399 

Supportive Leadership Style 3.078 .008 .404 

Achievement-Oriented Leadership 2.657 .019 .335 

Dependent Variable: Teacher Performance 

Based on Table 8, all leadership styles tested (Directive, Participative, Supportive, and 

Achievement-Oriented) significantly impact pedagogical competence, professional 

competence, social competence, and personality competence, with significance values (Sig.) 

smaller than 0.05. The Supportive Leadership Style has the largest effect at 40.4%, followed 

by Participative Leadership Style at 39.9%, Achievement-Oriented Leadership at 33.5%, and 

Directive Leadership Style at 32.8%. In other words, leadership styles that are supportive, 

engaging, and achievement-oriented have the greatest impact on teacher performance. 

Effective school leadership positively influences teacher performance, with transformational, 

authoritarian, democratic, and situational leadership styles having a more significant impact 

compared to transactional and bureaucratic styles (Hardianto et al., 2023). Furthermore, 

teacher organizational commitment is positively influenced by transformational leadership 

and negatively influenced by transactional leadership, and both can be combined to enhance 

commitment (Tran et al., 2022). 

7. Hypothesis Test 2: The Effect of Work Motivation on Teacher Performance at SMP 

Taruna Harapan Bangsa Cigelam 

The Sig. value of 0.025, which is smaller than 0.05, indicates that Work Motivation has 

a significant effect on Teacher Performance. As Work Motivation increases, Teacher 

Performance also increases. The positive Beta value of 0.453 shows that the relationship 

between Work Motivation and Teacher Performance is also positive. Other studies indicate 

that locus of control, leadership style, and environmental factors directly affect work 

motivation and teacher performance, supporting the need for quality teachers in Indonesia 

(Virgana & Lapasau, 2024). Effect of Work Motivation Indicators 

Table 9. t-test for Work Motivation Indicators 

Indikator Variabel Uji t Sig R Square 

Balanced Incentive Systems 1.472 .163 .134 

Supportive Work Environment 2.605 .021 .327 

Customized Strategies 4.211 .001 .559 

Dependent Variable: Teacher Performance 
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Based on Table 9, the analysis shows that Balanced Incentive Systems has no significant 

effect on pedagogical competence, professional competence, social competence, and 

personality competence, with a p-value greater than 0.05 (Sig = 0.163). On the other hand, 

Supportive Work Environment and Customized Strategies have a significant effect on these 

competencies. The Supportive Work Environment has an effect of 32.7%, and Customized 

Strategies have an effect of 55.9%. Based on these results, it can be concluded that Customized 

Strategies have the greatest impact on teacher performance, followed by the Supportive Work 

Environment, while Balanced Incentive Systems do not show a significant effect. 

8. Hypothesis Test 3: The Effect of Principal's Leadership Style and Work Motivation 

Together on Teacher Performance at SMP Taruna Harapan Bangsa Cigelam 

Tabel 10. ANOVAᵃ 

Model  Sum of Squares df Mean Square F Sig. 

1 Regression 126.044 2 63.022 12.613 .001ᵇ 
 Residual 64.956 13 4.997   

 Total 191.000 15    

ᵃ Dependent Variable: Teacher Performance 

ᵇ Predictors: (Constant), Work Motivation, Principal's Leadership Style 

 

Tabel 11. Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 0.812 0.660 0.608 2.235 

ᵃ Predictors: (Constant), Work Motivation, Principal's Leadership Style 

Based on Tables 10 and 11, the results from ANOVA show that the regression model is 

significant overall, with both predictors (Principal's Leadership Style and Work Motivation) 

contributing significantly to Teacher Performance. The Model Summary (R Square) value of 

0.660, or 66%, indicates that these two variables have a strong influence on Teacher 

Performance. This means that the various leadership styles (directive, participative, 

supportive, and achievement-oriented), as well as work motivation factors (balanced incentive 

systems, supportive work environment, and customized strategies), affect pedagogical 

competence, professional competence, social competence, and personality competence. 

Principal’s leadership style has a different impact depending on the challenges faced by the 

school, with transformational leadership behavior being more effective in schools with more 

challenging conditions (Berkovich, 2018). School leaders tend to adopt distributive and 

adaptive leadership styles, but there is no significant relationship between leadership styles 

and contextual variables such as age, seniority, or school location (Nedzinskaitė-Mačiūnienė 

et al., 2024). Moreover, the importance of a supportive work environment for motivation and 

job satisfaction among academic staff, particularly teachers, is emphasized, with factors such 

as position and age influencing these outcomes (Hoo et al., 2024). Additionally, teacher stress 

levels positively correlate with work motivation and are influenced by demographic factors 

and workload (Kongcharoen et al., 2020). 

D. CONCLUSION 

This study analyzes the influence of the school principal's leadership style and work 

motivation on teacher performance, partially and simultaneously, at SMP Taruna Harapan 
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Bangsa Cigelam. The regression analysis results show that the school principal’s leadership style 

significantly affects teacher performance. Collaborative leadership styles, such as participatory 

and transformational, have a greater impact on improving teacher performance. Work motivation 

also proves to have a significant effect, particularly when driven by a supportive work 

environment and motivation personalization strategies that align with the characteristics of the 

teachers. However, the incentive system does not significantly affect performance, which may 

be due to teachers' perception that incentives are not the main factor in supporting their work 

productivity. Simultaneously, these two variables strongly influence teacher performance, with 

a contribution value of R² = 0.66 or 66%. This indicates that the combination of an effective 

leadership style and high work motivation plays a significant role in improving teachers' 

pedagogical, professional, social, and personal competencies. The findings emphasize the 

importance of school principals applying participatory and transformational leadership styles and 

creating a supportive work environment to maximize teachers' potential. The practical 

implications of this study point to the need for leadership training for school principals and 

strategies to enhance motivation that are not only incentive-based but also consider the work 

environment and professional recognition. 
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